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Self-Sufficient Schools: Fostering Entrepreneurship to 

Finance Sustainable Education 

 

By Martin Burt 

Abstract 

The Millennium Development Goals rightly focus on the need for Universal Primary 

Education. However, as governments direct their funding priorities towards primary 

education, where will the finance for post-primary and skills-based education come 

from? Meanwhile with labor markets in low-income developing countries typically 

characterized by a lack of formal sector jobs, self-employment remains an important 

means of earning a living. How can traditional secondary and vocational education 

institutions better prepare their students with the entrepreneurial skills needed to succeed 

in this context? Self-Sufficient Schools provide a possible answer to both questions. This 

innovative approach, combining entrepreneurship and vocational education, not only 

increases the relevancy of learning, but through school-based “educational” businesses 

provides both a training ground for students and a means of finance for the school. This 

paper seeks (1) to outline  the Self-Sufficient School concept, (2) to draw together lessons 

learned from an institution currently using this approach, (3)  to chart a path forward for 

this methodology, and finally, (4)  to suggest how its adoption might help plug the finance 

gap which currently limits the availability of sustainable post-primary education across 

much of the developing world. 

Introduction 

A worthy social investment lacking finance 
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The World Development Report 2007 focused on youth, in view of demographic 

evidence which reveals that many developing countries are now in, or soon to enter a 

period of peak youth population (WB, 2006). The report argued that there are substantial 

returns to investment in human capital formation, and that such interventions are most 

effective during childhood and adolescence. We are entering a window of increased 

opportunity - developing countries that are able to support education today, will reap the 

economic rewards tomorrow. Behind these long-term opportunities lies the obvious 

question: as primary completion rates increase, how will developing country 

governments manage to cover the costs of providing sufficient places in post-primary 

education without resorting to inequitable measures such as fees? 

A rising demand for relevance 

Funding apart, there is growing recognition amongst a number of bodies that secondary 

and vocational education as its stands is not meeting the full needs of their beneficiaries. 

Specifically, it does not adequately prepare students with the skills needed to prosper 

after graduation. UNESCO (2006) states that vocational training has in large part not led 

to increased employment because of a lack of wage employment opportunities for 

technically trained workers. Similarly, secondary education systems remain geared to 

preparing students for university entry, despite the fact that only 9% of students in 

developing countries go on to higher education (WB, 2004). The majority of young 

people in developing countries enter a workforce characterized by high rates of self-

employment within an expanding informal sector. How can traditional vocational 

education institutions better prepare their students with the entrepreneurial skills needed 

to succeed in this context? 
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A viable solution 

The Self-Sufficient Schools approach which is the subject of this paper provides a 

possible answer to both these important questions. This innovative methodology, 

combining entrepreneurship and technical-vocational education, not only increases the 

relevancy of learning, but through school-based businesses provides both a training 

ground for students and a method of finance for the school.  This paper provides a 

detailed account of the need for such an educational model. I will expand on key 

elements of the Self-Sufficient School concept presenting a short case study highlighting 

the flagship institution currently using this approach. Finally, I will set out the steps I 

believe are needed to advance further the development of this methodology, and suggest 

how its adoption might help plug the finance gap which currently limits the availability of 

sustainable post-primary education across the developing world. 

Challenges in Secondary and Technical-Vocational Education 

Advances in primary; pressure on secondary education 

Over the past 25 years great achievements have been made in providing universal 

primary education across the globe. In Sub-Saharan Africa and South Asia yearly 

primary enrolments grew by around 40 million between the World Conference on 

Education in 1990 and 2002. For many countries in the developing world the official 

primary enrolment rate is now approaching 100% (World Bank, 2006). As more and 

more children complete primary education, considerable pressure is being felt at higher 

levels of the education system. Now that the proportion of children with a primary 

education is the highest it has ever been, it is critical that their full potential is realized 

through a secondary education. It is at secondary school where children can be 
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transformed into skilled young adults, well equipped to become fully productive 

members of their society. Despite the importance of a secondary education, there are at 

least 700 million people living in countries where gross enrolment rates are below 40%. 

A further 3 billion people live in countries where the gross enrolment rate hovers between 

40 and 70%. The number of children who actually complete their secondary education is 

probably around half this (Lewins and Calloids, 2001). 

Funding is a key issue 

In the developing world, secondary school systems have not enjoyed the funding rises of 

their primary counterparts. For instance, the World Bank’s lending to secondary 

education declined from 50% of all lending during the 1970s to 10% of all lending by 

1990. While lending has recovered to just over 20% in recent years, this is still less than 

half of 1970 levels. This is in spite of the fact that secondary school systems are much 

more expensive. It is calculated that $32 billion more needs to be spent per year if global 

secondary education is to be achieved by 2015 (Cohen and Bloom, 2006). With 1.3 

billion young people now living in the developing world there has never been a better 

time to invest in secondary education. More teenagers than ever before are prepared for 

the challenges of secondary school with higher standards of literacy and numeracy. 

Indeed, the World Bank reports that the rates of return for secondary schooling are above 

the opportunity cost of capital and the rates of return for many other types of investment, 

such as industry and infrastructure (World Bank, 1995). 

…but its relevancy must also be increased  

While a secondary level education is an excellent asset for any young person, criticism is 

often directed towards its relevancy to the lives of the rural poor. The case of agricultural 
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education provides a clear example (Singh, 1998). The majority of rural secondary school 

students come from households where the main economic activity is small-scale farming 

- in most developing countries approximately 70% of young people come from farming 

households (Chowdhary, 2003). If post-primary education is to be made relevant for 

these youth, the sector will need a greater focus on practical agriculture – better preparing 

the next generation of rural youth for the challenges they can expect to face. 

Advancing rural employment 

Rural and agricultural technologies are becoming increasingly complex and knowledge-

intensive, and they require a vocationally educated workforce to maintain and develop 

them (Rosegrant and Hazell, 2001). To ensure that the benefits of these technologies are 

felt across the rural community, efforts need to be made to increase the familiarity that 

even the smallest farmers have with them. There is also significant potential for 

improvement in ‘traditional’ agriculture. Techniques for increasing yields are only part of 

the picture. Effective storage solutions, quality improvements, adding value through 

processing, and co-operative purchase and sales arrangements can all make a huge 

difference. While increasing challenges of earning a living through agriculture for the 

poorest are well documented in policy-shaping analysis - such as the World Development 

Report 2008: Agriculture in Development, (World Bank, 2007) – the potentially 

important role of the pre-tertiary education system in developing  the appropriate human 

capital is rarely examined. 

Agricultural extension is not enough – programs which develop thinking and behavioral 

skills during adolescence are needed if young people are to succeed as farmers of the 

future and/or rural “entrepreneurs.” 
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Strengthening agriculture to reduce poverty and urban drift 

The rural sector has a huge impact on rural poverty, so improving its productivity through 

a better educated workforce will play an important role in improving rural lives. Thirtle et 

al (2001) found from a cross country analysis that on average every 1% increase in 

agricultural yields reduced the number of people living on less than US$1 a day by 

0.83%. Although there are currently over 500 million people aged between 15 and 24 

living in rural areas, 180,000 people move from rural to urban areas every day, most of 

whom are under the age of 30 (UN Habitat, 2006). One of the main reasons for this out-

migration is the hardship of rural life, including hunger and malnutrition. These problems 

are exacerbated and a downward spiral continues as the next generation of food-

producing farmers move to the towns.  

Thriving in the informal economy 

For most of the developing world’s youth, tertiary education is not an option. Only 9% of 

young people in the developing world progress to university or college. This means that 

the majority of secondary school leavers will make their living through the informal 

economy as 70% of the Asian workforce does, for example. This sector provides an 

opportunity for people to make their livelihood in an independent manner where 

unemployment in the formal economy is rife. (Becker, 2004). Prospering in the informal 

sector is not easy. Business owners and employees often lack even basic economic and 

management skills. Informal business owners also have little access to information on 

prices, or adequate skills to effectively market their products and hence suffer from poor 

profitability.  By learning business skills during their secondary education, the next 
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generation of informal business owners can help the sector reach its potential profitability 

and progress towards conversion to the formal sector. 

Investing in Agricultural & Entrepreneurship Education  

Rural (mostly, but not only agricultural) and secondary education are widely accepted as 

critical to rural development. The FAO (1999) suggests that youth education and training 

should be used to promote the potential of agriculture to provide a decent living. The UN 

(1995) emphasizes the importance developing training programs to ‘improve methods of 

agricultural production and marketing’ to keep young people engaged in the agriculture. 

Entrepreneurship education also is needed to maximize the returns to more technical 

training in the context of a dominant informal sector. Post-primary education is however 

expensive, and provision of additional capacity will require substantial investment, which 

we have already seen is in short supply.  In the past, some of the financial support needed 

has been provided  through donor assistance, but the short-term nature of most funding 

makes such sources unsustainable in the long term. What are needed are new and 

innovative methods to plug the funding gap.  

Financial Sustainability and Self-Sufficient Schools 

Who is better equipped to teach entrepreneurship than a successful entrepreneur? 

Obviously, schools identifying business education as an essential part of their curriculum 

would be well advised to develop genuine entrepreneurial experience themselves. For 

institutions that follow such an approach, bringing business education inside school walls 

can have another major benefit – an independent and sustainable funding source. By 

producing and selling goods and services as part of skills and entrepreneurship training, 

schools can generate their own resources, and improve the relevancy of education they 
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provide (Singh, 2008). For the purposes of this paper a Self-Sufficient School is one that 

covers the costs of providing an education to its students from internally generated 

revenue rather than relying on external financing or user fees. Self-Sufficient Schools 

focus the entrepreneurial flair of their staff and students on maximizing the returns to the 

human and physical resources at their disposal - creating income to fund their education 

work, and providing a valuable learning experience for all. These schools, which have 

many of the characteristics of well-run businesses, will typically adopt multiple strategies 

for securing a stable income-base. The latter can range from close integration of training 

with production activities to the running of fully stand-alone businesses. 

Features of a Successful Self-Sufficient School 

Although the number of schools strategically committed to economic self-sufficiency is 

low, their success demonstrates that such an approach is indeed feasible and provides a 

roadmap for others wishing to replicate their achievements. Of the several closely related 

models for Self-Sufficient Schools encountered by the author, most share a number of 

common features. 

1. Production and sale of goods & services 

This is the sine qua non of Self-Sufficient Schools. Typically products are aligned with 

the schools’ core competencies. The benefits of specialization and genuine expertise in a 

given area help explain the relatively greater success of vocationally-oriented schools at 

generating income in this way. 

2. Focus on developing entrepreneurial culture 

Successful Self-Sufficient Schools don’t just teach entrepreneurship, they live it. They 

lead by example, and they attempt to inculcate this spirit within their students. By setting 
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profitability targets which students directly contribute towards, they build the sense of 

ownership needed to ensure both quality of work and quality of learning. Students that 

feel empowered perform better, leading to more profitable school enterprises; they also 

leave school better equipped to face their next set of life-challenges. 

3. Emphasis on the tangible benefits of acquiring skills and knowledge 

Information failures mean that the poorest youth consistently underestimate the returns to 

education, thereby reducing their willingness to invest their time and energy in this 

direction (WB, 1996). Self-Sufficient School courses are typically designed to counter 

this, and maintain student motivation at a high level by constantly emphasizing the link 

between theoretical learning, success in practical work, and the longer-term financial 

benefits this approach can yield.  

4. Focus on the practical 

Learning-by-doing lies at the heart of the Self-Sufficient Schools approach. Although 

theory is still taught, a greater proportion of time is spent putting this theory into practice. 

Reducing the costs associated with uncertainty, students graduate with the rightful 

confidence that if they can run a successful enterprise within the confines of a school 

setting, they will be capable of bettering these results working for themselves.   

5. Constant search for improvements 

Just as no entrepreneur is ever satisfied that they have made enough money, Self-

Sufficient Schools are compulsive in finding new ways to add-value to their products and 

to their educational work. This propels them to maintain a competitive edge economically 

and educationally, as well as to continue extending their outreach to more and more 

beneficiaries. 
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6. Emphasis on co-operative forms of working 

Self-Sufficient Schools instinctively promote the benefits of collaborative working both 

in their own operations and amongst their students. Partnerships will cover a broad range 

of actors including buyers, farmers’ co-operatives, local & national government, NGOs, 

school graduates, and local communities. Their students likewise spend a considerable 

amount of time working in groups, discovering how collective action can translate into 

individual gain while learning to reconcile the differing interests that co-operation 

inherently requires. 

7. Continuing support for their students 

Recognizing that skills and knowledge are essential but not sufficient to empower their 

students to successfully start up their own businesses, Self-Sufficient Schools maintain a 

range of post-graduation programs. With lack of credit presenting a major obstacle to 

first-time entrepreneurs, provision of microfinance is a typical service offered to 

graduates – and one which generates additional income to support future students. Across 

the features outlined above there is one over-riding theme: practicing what you preach. 

The techniques taught to students as key to future success are the same ones which 

incorporated into schools contribute to their ongoing success. The value of this in adding 

credibility to what is taught cannot be underestimated 

Variations on a theme 

Models used will be adapted to the local context, but more particularly to the background 

of the target group served. Regular secondary institutions may require a greater 

proportion of theory in order to meet national graduation requirements, whereas purely 

vocational institutions catering to young adults may focus much more heavily on 
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practical work. Equally, the perceived function of Self-Sufficient Schools will vary 

according to their students’ background, with more formal institutions highlighting a 

range of options on graduation, where informal programs are likely to emphasize self-

employment. 

 
A Brief Case Study: The Fundación Paraguaya – San Francisco 

Agricultural High School, Paraguay (South America) 
 
Background 
 
The Fundación Paraguaya – a 25 year-old Latin American NGO committed to poverty 

elimination through entrepreneurship - found working in rural settings, particularly in 

agriculture, extremely challenging. Small-scale farmers were often skilled in production, 

yet constantly ran into financial difficulties because they lacked basic business skills. In 

late 2002 the opportunity to manage an agricultural school that had run into funding 

difficulties came along, offering a rare chance to experiment with innovative ways of 

plugging this skills gap. An upper secondary school with a focus on agriculture, the San 

Francisco Agricultural School had been previously funded by a religious order and future 

support from the state appeared unlikely. Not wishing to rely exclusively on funding from 

donors, the Fundacion Paraguaya agreed to take charge of the school, but with the aim of 

having it generate its own funds and become financially self-sustaining. A difficult but 

rewarding transition to a Self-Sufficient School model meant a complete change in the 

way that the school was run.  

 

 

The Fundación Paraguaya model 
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The full program of study consists of three years of study, and caters to a co-ed body of 

150 students aged 15 to 18. Business plans for each activity emphasize the profitable use 

of student time – both from an educational and financial perspective. Students in the 

lowest year receive as wide an exposure to different activities as possible focusing on 

theory and practical skills. Those in the final year are able to specialize and build on their 

entrepreneurial skills by assuming greater leadership in ensuring the profitability and 

productivity of their chosen business areas. Since this is an accredited high school, 

students study traditional academic subjects (math, languages, science etc..) alongside the 

agricultural and entrepreneurship education program,. Purely academic teaching staff are 

distinct from agricultural and enterprise trainers, the latter taking direct responsibility for 

the profitability of their activities in addition to the educational achievements of their 

students. Wherever possible, linkages are made between academic subjects and their 

practical application to income generating activities (while nonetheless adhering fully to 

the national curriculum).  This program of study ensures that on graduation students not 

only have the skills required to start out in business themselves, but are extremely sought 

after as employees on ranches and commercial farms. Because successful graduates also 

receive a nationally recognized qualification, they also retain the option of continuing in 

higher education – indeed many choose to do so, and several have even won highly 

competitive scholarships to attend well-known international agricultural universities.  

 

Practical training covers a wide range of agricultural activities (animal husbandry, 

horticulture, aquaculture etc.), while value-added areas (e.g. specialty cheeses) offer 

students a chance to build commercially valuable skills. Development of such higher 
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profit-margin products is key to maintaining the competitiveness required for self-

sufficiency. Course graduates embarking in business continue to benefit through the 

availability of microfinance start-up loans. The results of the San Francisco Agricultural 

High School’s academic model are impressive. To date, 100 percent of graduates have 

become rural entrepreneurs on their families’ farms, obtained responsible jobs in the 

modern agricultural sector, been hired as teachers at agricultural schools, or continued 

their education at university. The following chart demonstrates the paths graduates have 

followed under the Fundación’s leadership: 

Activity 2003 2004 2005 2006 2007 2008 Totals 

Studying in Paraguay 3 4 7 4 11 15 44 

Studying abroad 0 3 1 1 0 0 5 

Agricultural sector jobs 6 9 14 13 8 16 66 

Working on family farms 2 4 7 9 9 8 39 

Extension agents 0 1 2 4 0 0 7 

Teachers at Agr. Schools 1 5 1 0 1 2 10 

No data 6 1 0 0 0 0 7 

Students/graduating class 18 27 32 31 29 41 178 

 

 

 

Financial Success and Sustainability 

One of Fundación Paraguaya’s explicit goals from the beginning of its administration of 

the school in 2003 was to transform the San Francisco school into a financially self-
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sufficient agricultural high school. This goal seemed a long way off when the 

management team of the Fundación Paraguaya informed a surprised Ministry of 

Agriculture and Livestock that they would not take the government subsidies offered to 

the school, although the school faced large operating deficits. However, five years later, 

at the end of December 2007, the school had succeeded in generating sufficient income to 

cover all of its operating costs, including depreciation. .  

 US$ 2003 2004 2005 2006 2007 2008 

Income 42,814 45,182 97,434 233,601 253,016 306,640 

              

Costs  199,239 223,261 277,993 316,110 250,710 299,139 

              

Results -156,424 -178,079 -180,559 -82,510 2,306 7,501 

Self-sufficiency 21% 20% 35% 74% 101% 103% 

 

Benefits of the approach 

The Financially Self-Sufficient School approach brings a range of benefits both for 

students and the institutions themselves. 

 

For Students 

High quality education at a low cost: In many developing countries even publicly 

funded secondary and vocational institutions charge tuition fees to their students, often 

covering an important part of their costs in this way. Self-Sufficient Schools typically 
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charge only nominal tuition fees yet offer superior facilities (as these are needed to ensure 

efficiency of production). 

Increased relevancy of education offered: The degree of specialization adopted by Self-

Sufficient Schools, combined with their emphasis on students learning how to make 

money with the skills taught, makes their courses highly relevant to students who have 

decided that they share these interests.   

Soft skills and solid experience: The practical focus of these institutions means students 

spend more time developing soft skills (from team work to decision-making), yet gain 

hard experience from actually running profitable businesses. Both elements ease their 

insertion into working life and offer a long-term advantage to those continuing in 

education. 

For Institutions 

Increased autonomy: Educational institutions that have greater control over their budgets 

are more able to meet the diverse needs and interests of teaching staff and students than 

those whose finances are controlled by external stakeholders. From investment in ICT 

equipment, to supporting student creativity in the arts, increased autonomy can enhance 

both quality and diversity of the school experience. 

Increased credibility: A school that can manage its resources well enough to cover its 

operating costs from its business activities is a school that can be trusted to use further 

investment capital wisely. This can create a positive feedback loop where success attracts 

additional resources which in turn contribute to yet further successes, and so on. 

Better & more motivated staff: Although in many countries teaching is a highly 

respected profession, its financial rewards are often substantially lower than those 
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available in other sectors.   Self-Sufficient Schools which offer higher wages, greater 

performance incentives, and increased training opportunities are better positioned to 

attract and keep the best talent.  

Challenges of this Approach of Self-Sufficiency 

Along with the potential benefits associated with Self-Sufficient Schools come a number 

of challenges. However, experience has shown that these are manageable and well worth 

the reward of being able to provide a superior education to the burgeoning number of 

low-income youth in developing countries who must somehow obtain the training they 

need to make a decent living and lead productive lives.   Awareness of these issues 

allows institutions to put in place formal policies and management structures to minimize 

their occurrence.  

 

 

 

 
 

 

 

A paradigm shift in the mindset of education workers 

The majority of those working in schools will have passed through the mainstream 

education system themselves. As a result they have a traditional conception of how 

schools function: 

i)   Teachers teach to the best of their ability 

ii)  Students learn according to their ability 

What Are the Characteristics of an Effective  
Entrepreneurial Trainer or Teacher? 
- They replicate good business practices in their classrooms and activities, including promptness, 
proper dress, proper speech, and other habits that will be required for a job.  
- They make learning as participatory as possible, both in the classroom and in real-market or real-
job settings.  
- They teach students to recognize market opportunities and they understand the barriers to 
employment and participation in the market faced by youth. They are especially proactive in 
addressing both with the resources available.  
- They teach students to make things happen, rather than waiting for something to happen. 
(Kehler et al, 2009) 
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iii) Administrators ensure teachers get paid (traditionally independent of 

performance) 

 
To a lesser or greater degree, Self-Sufficient Schools turns this model on its head: 

i)   Teachers take financial responsibility for the learning of their students 

ii)  Students implement their learning, contributing to the profitability of the 

teacher’s business unit, and thereby reflecting the quality of teaching (as well 

on their own efforts) 

iii) Administrators determine teachers’ pay (normally dependent both on the 

performance of their business units and the test results of their students) 

Persuading staff to agree to such a regime - which not only changes the nature of their 

jobs, but also sees them bear increased financial uncertainty – is a substantial challenge in 

its own right. 

Difficulties of implementation 

There are  management challenges in running a Self-Sufficient School.  

• Senior administrators need the skills to be able to balance strategic commercial 

decision-making with the educational needs of their students 

• Teachers need to be business specialists as well as educators 

• Robust systems for financial management need to be put in place far beyond those 

required by traditional schools  

• Rigorous policies need to be developed to prevent exploitation of students, and to 

align staff incentives with educational outcomes of their activities 

 Staying ahead of the game 

Self-Sufficient Schools which are successful effectively breed their own competition.  
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Graduates who have learnt well will always be able to produce more efficiently than a 

school which inevitably bears additional costs as a result of its educational work. This 

creates a positive challenge for schools - the need to constantly adapt their activities to 

maintain profitability. Where however purely commercial firms might respond to this by 

finding a competitive edge over their rivals, the social mission of Self-Sufficient Schools 

sets them a more demanding challenge – to pursue profitable avenues which support 

further the development of their competition (e.g. moving from primary production to 

supplying equipment for primary producers). 

 

 

 

 

 

Taking the Self-Sufficient Schools model forward 

Encouraging High Quality Research 

 There is relatively little existing research into income generation in schools1. Research 

on Self-Sufficient Schools - which actively seek to cover all their costs through a 

combination of income-generating strategies – is almost impossible to find.  x 

For this field to advance it will be necessary to examine in greater detail: 

- the impact of such schools on their beneficiaries 

- their economic impact on local communities & markets 

                                                 
1 Papers by M. Singh (1998) on “School-Based Enterprises”, and H M Ng (2001)  on “Creation of Income in Schools”, 
being two of the best. 

The Benefits of Market Engagement 
The market’s acceptance (or rejection) of the goods and services produced by a youth job-training 
program provides  
an immediate “reality check” as to whether students are being trained in skills that the market 
values and that training  
programs are therefore appropriately designed. If the job training program cannot sell a certain 
good or service at an  
attractive price, then there is little point in training youth to do it.  
For example, Fundación Paraguaya came to this conclusion with regard to cotton production. 
Although Paraguay is a cotton-producing country, the crop is widely grown by  
small farmers. As a result, cotton production is a standard part of other agricultural school 
curriculums, even though it is  
not a very profitable crop. Because of its market activities, the school decided to stop growing 
cotton and stop having students practice growing cotton in favor of other, more profitable crops. 
(Kehler et al, 2009) 
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- the replicability of key contributory elements of their success 

- the relative returns of capital intensive long-term investment in Self-Sufficient 

Schools today, compared with traditional expenditure support of mainstream post-

primary education 

Increased Experimentation 

Self-Sufficient Schools can provide an entry point for understanding the possibilities of 

this approach. Of course,  more examples, in more countries, covering an even wider 

variety of activities, are  required to build up a critical mass of knowledge about the 

replicability and environment-based limitations of self-sufficiency in schools. Given the 

substantial infrastructure costs of establishing new schools, a particular area of focus in 

developing this field will involve approaches and challenges to converting existing 

education institutions from subsidy-dependence to self-sufficiency. With increased 

experimentation comes the need for effective information exchange and knowledge 

management between schools. The Teach A Man To Fish network2 based in London, 

UK, provides one mechanism for achieving this. 

 

From Pockets of Excellence to Support from Social Investors  

Just as high-growth businesses require capital faster than they can create surpluses, the 

need to transform schools into financially sustainable institutions on a practical timescale 

will necessarily require  up-front investments in production capacity, infrastructure, and 

human resources. If the Self-Sufficient Schools approach is to move forward from a few 

islands of excellence to a more developed field, it will require the backing of social 

investors and/or public funding capable of supporting this level of investment. The good 
                                                 
2 See www.teachamantofish.org.uk  
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news is that, contrary to traditional funding, this model will cease to require funding in a 

relatively short period of time.  

Celebrating Success 

Attracting the international interest required to fund the next generation of schools, along 

with the academic research needed to justify this investment and increase its 

effectiveness, requires the Self-Sufficient Schools approach to substantially increase its 

profile. As the broader field of social enterprise gains prominence, this may be seized by 

those working with Self-Sufficient Schools as an effective opening for raising awareness 

of what is ultimately an enterprising solution to the social need for increased availability 

of high quality vocational/entrepreneurial education. Institutions cannot afford to be shy 

about celebrating their own success if they wish to see others benefiting globally from 

their hard work and experience. 

Implications for the Syrian Context  

Because this model is intended to be adjusted to local circumstances, there may be 

advantages that may be useful for the Syrian context. The first step would be to write up 

an “educational-productive business plan that could integrate a curriculum with the 

business opportunities and skills in demand in the markets to which the school has 

access.  The practical and entrepreneurial aspects of the program can be provided 

alongside national curriculum so that students can graduate with officially recognized 

diploma.  It is up to each institution to decide the on the appropriate timeframe for 

achieving financial self-sufficiency. The case study provided in this paper reveals a 

working Self-Sufficient Schools model in South America. There is every reason to 

believe that if it can work in this region it can work is Syria too. Indeed there are 
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numerous examples of schools across Asia, from India to Indonesia that have chosen to 

generate income for themselves through school-based enterprises (Singh, 1998). A region  

of contrasts, the Middle East region has witnessed remarkable successes in advanced 

technological industries, yet many of the problems of rural poverty persist. Effective rural  

education has the potential to reduce poverty, generate economic growth, and increase 

social stability (curbing the rate of rural-urban drift). If that education is to be financially 

sustainable and capable of fostering a new generation of rural entrepreneurs, the Self-

Sufficient Schools approach may offer an interesting path forward. 

Conclusion 

As primary enrollment rates rise mechanisms will be needed for financing the expected 

increase in demand for post-primary education without resorting to inequitable user fees.  

Problems associated with current secondary and vocational educational models which fail 

to prepare students adequately for the high probability of self-employment within the 

formal sector need to be addressed. In both cases, the Self-Sufficient Schools model can 

provide a viable solution. The case study of the San Francisco Agricultural School of the 

Fundación Paraguaya in Paraguay, South America provides a good example. Practicing 

what it preaches  not only contributes to maintaining its credibility as a center of 

agricultural excellence, but leads the school to constantly review its practices, and in 

doing so to secure its competitive advantage in both business and teaching activities. 

The benefits of the Self-Sufficient Schools approach for students and institutions are 

multiple, but in summary empower both to better seize the opportunities available to 

them.  Of course, implementing such a  change in institutional philosophy can present  

organizational and cultural challenges to a traditional educational institution.  For the 
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Self-Sufficient Schools approach to continue advancing, research and funding will be 

critical. The issues that the Self-Sufficient Schools model seeks to address are 

particularly pertinent in today’s context. A real and increasing need exists for additional 

capacity in post-primary education, and for this capacity to be made relevant and 

available to impoverished rural youth.  

 

The Self-Sufficient Schools approach is a practical means of meeting this need. 

Building educational capacity takes time and should begin right away.  

 

Now is the time. 
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